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Abstract:  

     One of the major targets of the reform that the Algerian educational 
system, notably higher education, has witnessed during the last decade 
is to achieve autonomy in learning. This latter can be well attained by 
the policy of collaborative, cooperative or, in simple words, group 
work. Regarding foreign language learning, group work has, recently, 
gained a wide popularity. In this context, the present work aims at 
investigating the effects of group work on creativity, motivation, and 
EFL writing achievement. Group work was hypothesized to enhance 
second year students’ creativity and motivation, and was predicted to 
improve their writing achievement. In testing this hypothesis, an 
observational study was applied to a sample of seventy students 
studying at the department of Letters and English, University Frères 
Mentouri, Constantine 1, and a questionnaire was administered. 
Concerning the results of the observation, group work results were 
found more significant, basically in producing creative content, in 
increasing the students’ motivation, as well as in making less grammar 
and punctuation mistakes. Regarding the results of the questionnaire, 
most of the respondents (nearly 90%) were proved to support the idea 
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of group work in learning and creativity, in increasing motivation, as 
well as in improving writing achievement.  

Keywords: Group work; creativity; intelligence; motivation; writing 
achievement  

 ملخص: 

الجزائهر لا   في  إن أحد الأهداف الرئيسية للإصلاح التي شهدده  الظاه ا الليمي ه     

، الليميم الي ل  خلال اليقد الم ض  هو تحقيق ا سلقلال الهااي  في الهليمم   قط ع سي  

مههتح خههلال سي سههة الي ههن الليهه لا   ألا   عمههأ أحسههتح لا هه   يمكههتح تحقيههق هههاا الأخهه    لا

اكلسه    فقهد ييمم المغه ت الأ ظييهة    ، أم  في   يخصبكم  ت بسيطة الي ن الج  ع 

هاا السي ق ، يددف الي ن الحه ل    خلال ، لا متح مؤخرًا الي ن الج  ع  شييية لااسية

المغهة  ييمهم   في   الكل ب اللحقيقلار الي ن الج  ع  عمأ الإبداع لااللحفيز ثأ دراسةإلى 

ع لهد  لميهة   بهدا الإز يهز يالي هن الج ه ع     ظ  أنافتراضه  ، حيه  الإنجميزية كمغة أ ظييهة 

في يسه هم في تحسهم مسهلواهم الكله ب ، لا     السظة الث  يهة لا يزيهد مهتح تحفيهزهم ك ه      

سهييم ل ليًه  في قسهم ابداا لاالمغهة      تحلوي عمأعيظة  ق ظ  بأخا اخلي ر هاه الفرضية 

 لا الملاحاهة،   سليي نلاسيملم ا  ظ ، لاأ ري1 ةيظطظمظلوري قسالإخوة الإنجميزية   مية 

حسهتح،  أ ك  ه   لج ه ع   له ئج الي هن ا   أن    يليمق بظل ئج الملاحاة ، تم اليثور عمهأ يف

، أمهه  ب لظسههية لظلهه ئج   ك هه  كهه ن الطميههة أكثههر تحفيههزا   أكثههر إبههداع أقههن أخطهه   لا

( أ دهم يهدع ون فكهرة الي هن الج ه ع       ٪90، أثي  ميام المجييم )حهوال   الإسليي ن

كل بهههه يدم في المغههههة ، لاكههههالتح في تحسههههم ليمم لاالإبههههداع  لافي زيهههه دة الحهههه فزفي الهههه

 .الإنجميزية كمغة أ ظيية

اللحقيهههق  – اللحفيهههز – الهههاك   –الإبههداع   –الي هههن الج ههه ع  الكلماااات اافتاحياااة:

 .الكل ب 
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Introduction  
 
During the 21 century, the Algerian educational system, and basically 

higher education, felt the need of a reform due to the rapid change 

triggered by technology that had taken place worldwide. Algerian 

universities have sought to achieve a good quality in higher education 

through the recently adopted system, that is, the LMD system. The 

main target is to develop the students’ competence through integrating 

them in the learning environment and, hence, achieving a real practice 

of active instruction. Competence is viewed according to the LMD 

system, in terms of three principles: knowledge, skill, and attitude
1
.

These principles that are believed to better lead to autonomy in 

learning can be well attained by group work. From the language 

teaching/learning perspective, group work is a technique of the 

communicative approach that has emerged in recent years (since the 

1970s) to become widespread in current language teaching practices, 

mainly for the challenge of large class size. 
In this paper, we will focus on an aspect of group work which is its 

application in a foreign language classroom. Three variables will be 
studied: creativity that is a facet of intelligence; motivation which is 
the second psychological factor after intelligence; and writing 
achievement that is a factor of language learning achievement. 

 

1. Review of the literature 
1.1. Communicative language teaching: 

In traditional language classrooms, the learning process was noticed to 
be very controlled by the teacher. This latter represented the authority 
in the c:lassroom by being the only source of knowledge. No active 
role was expected from the part of learners during the process of 
learning, except the automatic processing of input. Similarly, language 
learning was seen at the level of grammatical competence and was 
linked with habit formation. More explicitly, learning was a result of 
practicing correct sentences. Mistakes had to be avoided because of 
controlled practice (e.g. memorization of drills).  (Richards, 2006) 

The failure of traditional approaches and methods of language 
teaching to provide satisfactory learning outcomes has led to the 
emergence of a new approach that is referred to as the communicative 
approach or communicative language teaching (CLT). CLT appeared 
in the 1970s to provide a novel teaching methodology that centers 
communication as its primary concern. This approach argues that 
communication provides better opportunities for language learning. 
Richards (2006) highlighted a set of principles for this approach: the 
main teaching goal is achieving successful communication through 
building communicative competence

1
; learners mistakes are viewed as 



Investigating the influence of group..            Lamia ELMECHTA 

36 
 

a sign of building their communicative competence, so they should be 
tolerated; fluency and accuracy should both be of concern; the four 
skills should be given equal importance and should be taught together 
as they appear in the real world. 

Classroom activities proposed in CLT have given new roles for both 
teachers and learners. A shift has gone from teacher-centered to 
learner-centered. Similarly, the teaching approach has changed from 
individualistic to cooperative. In other words, learners are believed to 
learn better and feel more comfortable when they listen to their peers 
in group work activities rather than relying on the teacher as the 
authority in the classroom. Teachers have become more facilitators 
and monitors, and learning responsibility has been put on the learners 
(Richards, 2006). A clarification of the concept of group work is 
provided below. 

1.2.   Group work: 

The idea of group work has shifted the attention of educationists in the 
1970s. After a decade, the teacher-talking time was decreased to be 
replaced by learners-talking time. There was a belief that learners who 
take the initiative in learning tend to learn better than those who rely 
on the teacher to acquire knowledge (Nunan & Lamb 1996). The idea 
of group work has taken insights from Vygosky’s theory of social 
learning (1978) that considers learning as an outcome of socialization, 
and that co-operating with others who know, somehow, more 
improves achievement. 

1.2.1.   Definition of group work: 

Group work is defined by Johnson and Smith (1991) as a co- operative 
activity, during which students share aims and responsibilities to 
accomplish a task assigned by the teacher in groups or in pairs. (Cited 
in Beebe & Masterson, 2003) 

1.2.2.  Making a group work: 

One aspect of group selection is determining the group size. This latter 
is a very important procedure that should be considered attentively by 
teachers before starting an instruction. A small group is often advised 
to reach learning objectives. The number of groups varies according to 
researchers. Some researches (e.g. Csernica et al., 2002) propose a 
group of three or four members as a better selection, while others (e.g. 
Davis, 1993) consider four to five members in a group as the best, for 
they provide more exchange of ideas and creativity. However, large 
groups are not advisable, as they decrease the opportunity for their 
members to participate and, hence, reduce active learning (Beebe & 
Masterson, 2003). 
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Another aspect of selection is assigning the members of the group. 
This is also considered as a primary step as it contributes to the 
success of the group. There are different viewpoints concerning this 
aspect. Some researchers (e.g. Davis, 1993) prefer heterogeneous 
grouping, believing that different capabilities will assemble and all the 
group members will benefit from this variety. Others (e.g. Connery, 
1988, Beebe & Masterson, 2003) are in support of homogeneous 
grouping as equal performance levels, academic strengths and 
weaknesses are already known. There is another type of group 
selection that is self selected groups. This latter is done by the learners 
themselves choosing each other to form desired groups. However, this 
type is not very recommended (Cooper, 1990) as the learners concern 
will be on exchanging social interests rather than focusing on the 
course objectives.  

1.2.3. Advantages of group work: 

In comparison to individual work, group work is believed to have a 
number of advantages. Beebe and Masterson (2003) summarized six 
advantages for group work. They stated that more information is 
provided by the group than by individuals because of sharing different 
experiences and backgrounds; group work increases creativity; the 
group members tend to retain information and, hence, achieve better 
learning; learners involved in the group tend to be more satisfied with 
the provided information than those who receive it in other 
techniques; group work gives the opportunity for learners to better 
understand themselves;  it also develops interpersonal skills.  
Similarly, Harmer (1991) speculates that group work facilitates the 
learning environment by providing a more relaxed atmosphere.  In 
addition, Raja (2012) advocated that group work stimulates the 
learners’ autonomy and gives the opportunity to practically experience 
each others’ ideas and, hence, provides the opportunity for more 
active learning where even slow learners interact and exchange ideas.  

1.2.4. Group work and intelligence: 

Current definitions of intelligence go beyond traditional notions that 
link it to a single capacity that is known as IQ

2
. Howard Gardner 

(1983, in Gardner, 2011) and Robert Sternberg (1985) are 
contemporary psychologists who view intelligence in relation to a 
variety of capabilities. According to Gardner (1983, in Gardner, 
2011), there are at least seven human intelligences, namely: logical-
mathematical intelligence, linguistic intelligence, spatial intelligence, 
bodily-kinesthetic, musical intelligence, interpersonal intelligence, and 
intrapersonal intelligence.  

Gardner (1983, in Gardner, 2011) argued that the seven abilities 
require varying between different ways of teaching in the classroom. 
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Since our concern in the present article is one type of intelligence that 
is interpersonal intelligence, the concept will be tackled exclusively. 
Regarding this type of intelligence, a set of activities can be used in 
the classroom to stimulate it. Group work is considered an example 
(Armstrong, 2009). Group work is referred to by Armstrong as 
cooperative learning activity where learners exchange ideas, solve 
problems, and discuss topics collaboratively. Cooperative learning (or 
group work) is considered an innovation in education since it 
promotes learners’ cooperative skills and fosters learning outcomes. 

1.2.4.1. Group work and creativity: 

Creativity is defined by Sternberg (1985) as finding new solutions to 
old problems or as generating novel ideas. Similar to Gardner (1983), 
Sternberg (1985) identified three types of intelligence that go beyond 
IQ level: analytical, practical and creative.  He (Sternberg, 1985) 
states that analytical intelligence is measured by IQ tests; practical 
intelligence can be illustrated by social intelligence; and creative 
intelligence can be demonstrated by novelty.  

Creativity that is an aspect of intelligence (Sternberg, 1985) is argued 
to be stimulated by group work. Vygotsky (1978) claimed that two 
heads are better than one head. This means when learners work in 
groups, different minds interfere through exchanging different ideas. 
Adding one idea to another one would result in bringing a novel and 
creative idea.  According to Harmer (1991), providing a relaxed 
learning environment by group work pushes learners to bring the best 
they have got and sorts out their creativity. Another proponent for the 
positive effect of group work on creativity is Sebbunga (2003, in 
Denis, 2009) who speculated that group work helps learners to build 
confidence and makes them able to discover their creativity potentials, 
and hence, develops their personality. 

1.2.4.2.  Group work and motivation:  

Motivation refers to the driving force to accomplish desired goals. In 
second language acquisition, Garnder (1985) defines it as a 
combination of effort and desire to learn a foreign language and to 
have a positive attitude towards language learning. 

The effect of group work on motivation has also drawn the attention 
of SLA research. Researchers (e.g. Kundo & Tutto, 1989) believed 
that group work is a source of intrinsic motivation, as the majority of 
learners consider is as fun. Group work provides the opportunity for 
learners to work together and share suggestions, insights, feedback 
about success and failure. They further advocated that the classroom 
where the teacher is dominant kills the learners’ motivation. 

Similarly, Ellis (1994) averred that learners working in groups are 
more motivated and are likely more engaged in any task that requires 
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speaking. Harmer (1991) added that group work allows students to 
work and, hence, facilitates learning. Furthermore, it was also argued 
(Gower, 1987, in Raja, 2012) to enhance various types of interaction 
and provides a more relaxed and cooperative classroom atmosphere 
that itself increases learners’ motivation. Additionally, Johnson, 
Johnson and Smith (1998) advocated that the application of group 
work in writing activities decreases the learners’ anxiety and increases 
their self confidence in comparison to individual work, which are 
other affective factors in addition to motivation. 

1.2.4.3.  Group work and writing: 

When dealing with writing, we are concerned with two aspects: 
academic writing and writing achievement. A clarification of the 
terms is first required. Academic writing is defined as an activity “that 
implies great effort to construct coherent and well argumented texts 
whose production is difficult for the writer, but easier for the 
reader…(it) encompasses a range of approaches and types of practice 
for it that requires various techniques to train student writers”. 
(Bednar &  Jordan, in  Robayo Luna & Hernandez Ortiz, 2013, p. 
132)  

Writing achievement can be defined as the outcome or the end result 
of a written production whether is a paragraph or a text. In this paper, 
two criteria will be considered in measuring writing achievement: 
grammatical accuracy and correct punctuation. 

The previous quote is directly linked to the study objective which is 
group work. Robayo Luna & Hernandez Ortiz (2013) illustrated a 
variety of techniques that should be used to train students in writing. 
Group work is considered as a useful technique, as group discussion 
provides opportunities for learners to interact in English by clarifying 
ideas, rephrasing, and giving useful feedback, which develops ideas 
and, therefore, improves learning outcomes (Roberts, 2013). Research 
findings (in Roberts, 2013) showed that texts produced by groups 
were better in comparison to individual texts in terms of task 
fulfillment, grammatical accuracy, and complexity.  

Similarly, the process of planning, which is an important step in 
successful writing, can be very motivating to students working in 
groups (Roberts, 2013). Roberts (2013) provided some activities of 
group work for the writing process. One activity is brainstorming; this 
latter makes a rich mind-map that comes from individuals 
collaborating with each other. Another example is to suggest a topic 
by an individual, then the students sit in a circle and the topic passes 
through them, each one writes an idea which was not proposed by a 
previous one and corrects the language if necessary. The result is an 
organized, accurate and creative paper that answers all the necessary 
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questions of the proposed topic. Widdowson (as cited, in Robayo 
Luna & Hernandez Ortiz, 2013) added that group work fosters 
decision making in learners because of the constant feedback that is 
shared among the group. 

2. Methods and Materials:  
2.1. Subjects:  

Seventy subjects (58 girls and 12 boys) were involved in the study. 
Two groups were randomly drawn from the population of second year 
at the department of Letters and English, university Frères Mentouri-
Constantine 1. The grouping of the participants had already been 
made by the administration. The first group comprising 35 students (7 
boys and 33 girls) was taken as the experimental group, where the 
students were instructed to work in groups of four members for the 
belief that a group of four member is considered the best for 
promoting creativity (Csernica et al., 2002; Davis, 1993); the second 
group including 35 students (5 boys and 30 girls) was considered as 
the control group, where the subjects performed the task individually. 

2.2.  Materials and procedure: 
2.2.1.  The observation: 

As far as writing is concerned, an assignment in the module of 
Grammar was given to the students where they were instructed to 
apply the four types of the conditional ‘if’: type 0, type 1, type 2, and 
type 3 in writing a creative chain story

3
. For the experimental group, 

the students (35 students) were asked to work in groups of four 
members to produce the chain story, while for the control group, the 
participants (35 students) worked individually. 

Concerning the use of observation as the research tool, three criteria 
were taken into consideration: the students’ motivation, their level of 
creativity, and their writing achievement. As far as motivation is 
concerned, mainly intrinsic motivation was taken into consideration 
(Gardner, 1985). This type of motivation was determined by the 
observation of the students’ degree of interest, their enjoyment, their 
efforts in accomplishing the task, as well as their interaction (Kundo 
& Tutto, 1989). Creativity was measured by bringing novel ideas 
(Sternberg, 1985), and the logical link between the consequence of the 
previous condition with the condition of the second consequence (c.f. 
definition of chain story). The third criterion that is writing outcomes 
was determined by the observation of the students’ writing 
productions. Two aspects were considered: accuracy and punctuation 
(Peha, 2002). 
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2.2.2. The questionnaire: 

At the end of the writing task, a questionnaire was administered to the 
experimental group to investigate the learners’ attitudes towards group 
work. Ten questions were grouped under three main sections: group 
work and foreign language learning (3 questions); group work and 
writing achievement, including grammar (4 questions); and group 
work and creativity (3 questions). Some questions were left open (e.g. 
how does group work affect writing achievement) so to check whether 
the arguments used by the participants are similar or different. 

3.  Results and discussion : 
3.1.   The observation results:  

As has been mentioned earlier, in the observation of group work, three 
main criteria were considered: the students’ motivation, their 
creativity, and their writing achievement. Concerning the first 
criterion, the students in the experimental group were observed to be 
totally engaged in the task. All of them were enjoyed while 
exchanging ideas and interacting with each other. Their main interest 
was to produce the best or the most creative chain story. Similarly, 
cooperation between the students in one group was shown to decrease 
their anxiety and increase their confidence when they exchanged ideas 
and when they applied rules of the conditional. On the contrary, the 
majority of the students in the control group were less motivated; they 
did not enjoy the task and considered it too demanding, especially that 
it was required from them to apply the four types of the conditional in 
one chain story. One can say that the observation results add evidence 
to past research on the positive influence of group work on: intrinsic 
motivation (Kundo & Tutto, 1989); interaction (Gower, 1987, in Raja, 
2012); and increasing confidence (Johnson, Johnson & Smith, 1998). 

As for the second criterion, creativity, the findings of group work 
showed very creative chain stories in terms of the novelty of the 
produced ideas in comparison to individual work. In other words, the 
ideas of the stories written in the experimental group were impressive 
and innovative; however, the students in the control group presented 
very common and redundant ideas. Similarly, the logical link between 
the condition part and the consequence part was much better for group 
work than individual work.  These findings, as well, add evidence to 
past research on the link between group work and creativity 
(Vygotsky, 1978; Harmer, 1991; Denis, 2009) 

The relationship between group work and writing achievement was 
also proved in this study. The chain stories produced by groups were 
shown to be more grammatically accurate than those written by 
individual students in terms of the correct use of the four situations of 
the conditional and other grammatical aspects (e.g. tenses, articles, 
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prepositions, etc.). Group stories were also observed with less 
punctuation mistakes than those produced individually. Similar to the 
two previous criteria, the findings of this study confirm the positive 
influence of group work on developing the writing skill.  

3.2.  The questionnaire results:  

It has been mentioned previously that the administered questionnaire 
contained three main sections: group work and foreign language 
learning; group work and writing achievement (including grammar); 
and group work and creativity.  

Concerning the results of the first section, almost all the respondents 
(31 students or approximately 94%) admit that group work does have 
a positive influence on learning English as a foreign language. Most of 
the given arguments state that group work decreases anxiety and 
increases confidence; it gives the chance to less able learners to speak 
with their peers in the group and, consequently, enhances their 
learning. The subjects’ points of view of group work go hand in hand 
with researchers views basically in the aspects of decreasing anxiety 
and increasing confidence (e.g. Johnson, Johnson & Smith, 1998) , 
which adds evidence to the effective role of cooperative work in 
learning English as a foreign language. 

Regarding the relationship between group work and writing 
achievement, a very high percentage (89% corresponding to 31 
students) showed that the former does have a positive effect on the 
latter. The students explain that if a student, unconsciously, makes a 
grammatical or punctuation mistake, s/he will be corrected by the 
other members of the group, so the paper will have more chance to be 
corrected by more than one person before it is finally handed in. as a 
consequence, the paper is expected to be more accurate than the one 
produced individually. These findings add other evidence to previous 
findings on group work and improving writing outcomes (e.g. 
Roberts, 2013). 

As for the effect of group work on creativity, also a large number of 
students (29 students or approximately 83%) do show a positive 
attitude. They argue that if each student shares his/her idea, the whole 
group will come up with many ideas at the end; in this way, creativity 
will increase. Very few respondents (17%) claim that creativity is 
subject to the individual himself/ herself; and that if students impose 
their ideas on each other, they will distract each others’ creativity. The 
high percentage goes hand in hand with the idea that two heads are 
better than one head (Vygotsky, 1978), and that creativity is sorted out 
as a result of the relaxing environment that group work provides 
(Harmer, 1991). 
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CONCLUSION: 

The present work has provided empirical evidence on the effects of 
group work on learning English as a foreign language. Three main 
factors were the focal areas of the study: group work and motivation, 
group work and writing achievement, and group work and creativity.  

The examination of the students’ questionnaire and classroom 
observation shows that the results of the two research instruments go 
in the direction of the research hypothesis of the influence of group 
work on learning in general, and creativity and writing achievement in 
particular. In other words, the students’ answers of the questionnaire 
support the findings of classroom observation, and the results of 
classroom observation agree with those of the questionnaire, and both 
of them support the good effects of group work on:  

- enhancing writing achievement by peer correction;  
- increasing creativity by sharing ideas;  
- and in improving learning outcomes by engaging learners and   
increasing their motivation.  

The effects of group work on motivation, creativity and writing 
achievement would provide stronger evidence if associated with an 
experimental design, which will open the door for future 
investigations. 
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Margins 

- three competences are centered in the LMD system : knowledge, 

skill and attitude  (arrêté 711, 712 for the LMD system) 

- Communicative competences involves learning different 

aspects of language:  how to use the language for different 

purposes and functions; how to use the language in different 

settings (e.g. formal and informal speech, written or spoken 

communication) ; how to understand different genres of texts; 

how to use different communication strategies when there is 

limitation in one’s communicative abilities. (Richards, 2006) 

- 2
 Intelligence quotient 

- 3
 A chain story of the conditional is producing chain sentences 

when the second part of the first sentence (consequence) will be 

the cause of the first part of the second sentence (if  I drink too 

much coffee, I will not sleep at night ; If I don’t sleep at night, I 

will have a headache in the morning, …) 


